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Alexander, Jonathan. “Literacy and Diversity: A Provocation.” WPA 33, no. 1-2 (2009): 164-

168.  
 

Brings together concerns about racial diversity with concerns over the rights of WPAs 
with non-normative sexualities and genders. Paired with Matsuda’s short essay on 
linguistic diversity in the same issue. 

 
---. “Queer Composition Redux: Impossibility toward Futurity.” The Writing Instructor (March 

2015). 
 
 Defends his (and Rhodes’s) assertion that “queer pedagogy” is not a viable term for 

scholarship or practice, but gestures toward open questions for the subfield of queer 
studies within rhetoric and composition. 

 
---. “Transgender Rhetorics: (Re)Composing Narratives of the Gendered Body.” College 

Composition and Communication 57, no. 1 (2005): 45-82. 
 
 Describes a classroom study in which the instructor asks students to write from the 

perspective of a different gender, and to reflect on this experience of composing. See also 
Literacy, Sexuality, Pedagogy: Theory and Practice for Composition Studies (Logan: 
Utah State University Press, 2008). 

 
Alexander, Jonathan and David Wallace. “The Queer Turn in Composition Studies: Reviewing 

and Assessing an Emerging Scholarship.” College Composition and Communication 61, 
no. 1 (2009): 300-320. 

 
 Reviews scholarship oriented towards queer issues in composition studies—particularly 

queer students and teachers dealing with homophobia in academic spaces. Laments the 
comparative lack of research on queer/LGBT issues compared to other identity concerns, 
and wonders what impact queer studies can have on composition as a whole. 

 
Alexander, Jonathan and Jacqueline Rhodes. “Flattening Effects: Composition’s Multicultural 

Imperative and the Problem of Narrative Coherence.” College Composition and 
Communication 65, no. 3 (2014): 430-454. 

 
 Suggests that treating all identity categories (racial, sexual, gender-based, class-based, 

etc.) as equal and interchangeable results in a limited understanding of how these 
identities work to actually change and affect classroom dynamics. Argues for a 
pedagogical model that treats differing identity categories as different and fosters 
engagement with, rather than elision of, these differences. 

 
---. “Queer: An Impossible Subject for Composition.” JAC 31, no. 1-2 (2011): 177-206. 
 



 Argues that “queer pedagogy” and “queer composition” are not usable concepts for 
composition theory. Posits “queer writing” as an alternative. 

 
Alexander, Jonathan and Michelle Gibson. “Queer Composition(s): Queer Theory in the Writing 

Classroom.” JAC 24, no. 1 (2004): 1-21. 
 

Introduction to cluster on queer theory and pedagogy. Argues that queer theory has 
applicability for all students and teachers—not just those who are LGTB-identified. 

 
Alexander, Jonathan and William P. Banks. “Sexualities, Technologies, and the Teaching of 

Writing: A Critical Overview.” Computers and Composition 21 (2004): 273-293. 
 
 Introduction to special issue on sexuality and queer studies. Reviews scholarship on 

queer issues within computers and writing, and focuses particular attention to how non-
normative sexualities and gender identities are created and performed in online spaces. 

 
Banks, William P. “Queering Outcomes: Hacking the Source Code of the WPA Outcomes 

Statement for First-Year Composition.” WPA 36, no. 1 (2012): 205-208. 
 
 Suggests that truly “queering” the WPA Outcomes Statement would involve radically 

restructuring the way that students and faculty relate to that document—that is, it would 
mean creating a document that is accessible online and opens up into crowdsourced 
content. 

 
Britzman, Deborah P. “Is There A Queer Pedagogy? Or, Stop Reading Straight.” Educational 

Theory 45, no. 2 (1995): 151-165. 
 
 Advocates for a notion of “queer pedagogy” that attempts to account for what get counted 

as “ignorant” in traditional disciplinary knowledge boundaries—this means not only 
attending to interdisciplinary knowledges and situated knowledges but also those 
knowledges that are systematically excluded through the construction of these boundaries 
themselves. 

 
Kopelson, Karen. “Queering the Writing Program: Why Now? How? And Other Contentious 

Questions.” WPA 37, no. 1 (2013): 199-213. 
 
 Asks why WPA scholars feel invested in the project of queerness, and whether the 

practice of “queering” WPA work helps or hurts that project. 
 
Marinara, Martha. “Engaging Queerness and Contact Zones, Reimagining Writing Difference.” 

WPA 36, no. 1 (2012): 200-204. 
 
 Critiques the notion that engagement with diversity is one outcome among others in the 

context of writing courses, and questions the use of Mary Louise Pratt’s notion of the 
“contact zone” for theorizing a “melting pot” multiculturalism rather than a site of 
conflicting interests (and not just “different” identities). 



 
Marinara, Martha, Jonathan Alexander, William P. Banks, and Samantha Blackmon. “Cruising 

Composition Texts: Negotiating Sexual Difference in First-Year Readers.” College 
Composition and Communication 61, no. 2 (2009): 269-296. 

 
 Critiques the tendency of composition textbooks and readers to either ignore queer 

sexualities altogether or present these only in the terms of the “gay marriage” debate 
(often presented as a “pro or con” argumentative example). 

 
McRuer, Robert. “Composing Bodies; or De-Composition: Queer Theory, Disability Studies, 

and Alternative Corporealities.” JAC 24, no. 1 (2004): 47-78. 
 

Posits “de-composition” as a critical term describing the queer and critically-dis-abled 
elements within composition classrooms. See also Crip Theory: Cultural Signs of 
Queerness and Disability (New York: New York University Press, 2006). 

 
Monson, Connie and Jacqueline Rhodes. “Risking Queer: Pedagogy, Performativity, and Desire 

in Writing Classrooms.” JAC 24, no. 1 (2004): 79-91. 
 
 Considers the role of desire within composition pedagogy, and argues that pedagogical 

practice necessarily “norms” students into particular (acceptable) desires. 
 
Rhodes, Jacqueline. “The Failure of Queer Pedagogy.” The Writing Instructor (March 2015). 

Online video. 
 
 Uses J. Jack Halberstam’s notion of “queer failure” to suggest that composition scholars 

consider alternative ways of learning and knowing other than what traditionally passes as 
such in educational settings. Reaffirms the value of “queer” as a key term but suggests 
thinking through practices of “queer teaching” rather than “queer pedagogy.” 

 
---. “Who Are We? What Do We Want to Become? A Response to Jonathan Alexander.” WPA 

33, no. 3 (2010): 125-129. 
 
 Demands greater attention toward sexual identities within intra-disciplinary discourse, 

particularly in terms of queer and LGTB faculty. 
 
Spurlin, William J. “Theorizing Queer Pedagogy in English Studies after the 1990s.” College 

English 65, no. 1 (2002): 9-16. 
 

Introduction to special issue on queer theory and English studies. See also Lesbian and 
Gay Studies and the Teaching of English: Positions, Pedagogies, and Cultural Politics 
(Urbana: National Council of Teachers of English: 2000). 


